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I Un<1erstan<1ing Self-Esteem: An Analysis Through Childhood Development 

Using the Ego States of Transactional Analysis 

I A Research Paper Submitted To The University Honors Department In 
Completion of The University Honors Curriculum 
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Introduction 

I  
I  The ultimate personal responsibility of individuals is to grow: 

,•
, physically, intellectually, and emotionally. For most of us this 

growth process is a natural, innate urging. The individual, during 

the course of his/her lifetime, may be considered on a personal 

journey, growing from dependence to independence . 

I 
, 

How the indivioual grows seems to depend significantly upon 

hisiher childhood experiences and hisiher environment. The child's 

growth may be positive and healthy. If so, Ile/she most likelY@haS 

I' been affirmed by the caregivers in hisiher environment. On the other 

I  hand, he/she may have perceived that he/she was not valued or had
 

little value. If so, the child s growth may take a destructive, 

I  self-defeating aspect.
 

fhe early Cllildhood experiences may be thought of as the seeds
 

I of either global well-being or discontent. Dorothy Briggs writes
 

that self-esteem ". comes. .from the quality of the
 

I relationships that exist between the child and those who playa
 

I  s~gnificant role in his[/her] life"(1970, p. 5). Briggs continues,
 

"Every infant is born with the potential for psychological health. 

I But whether that potential floul-~shes depends on the psychological 

climate he[/she] lives in"(1970, p.5). 

t 
I Briggs also shows a relationship between a persons statement 

about himselfiherself coming out of the "family" environment. 

"Whenever a person says, I m inaoequate, he[/slle] is actually 

I telling us nothing about his[iher] person. Instead he[/she] is 

I  
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commenting on t.1-,e qualit.y of hislit"lerj j-elat.ionships wit!! 

i otners--from whicn he[/shej has consc,-ucced nis[/nerj self-image" 

<1970, p.19). 

I 
I The life oT an inaivioual may be consioe~ea a personal 

pilgrimage to independence, where he/she at some eariy point in life, 

may face a "'1''', 01'- fork, in tile roao. The craveler will have to 

decide which path to take: either an affirming posit.ive, and 

creative road or a self-defeat.ing, blaming, ana destruct.ive road. 

It is possible that early childhood influences may be linked 

wlth the child s growth in self-esteem. Out of the beginnings of 

dependency at birth, the child may be programmed and/or guided 

I through contact with powerful, controlling influences in his/her 

I lie. These influences may very well plant the seed of self-esteemI which will then guide the individual in choosing tile path he/sl,e will 

I take while on his/her personal of growth on life's road. Pelham and 

Swann, Jr. state: 

I 
Before the development of a complex cognitive system

I  capable of assessing specific beliefs about the self,
 

, children presumably learn that their environments are 
either friendly and satisfying or hostile and frustrating. 
Even very young infants, for example, seem to realize that 
they typically evoke either acceptance or disdain from 
Ochers. Children presumably translate such early social 
experiences into a basic sense of pride or shame. This

I sense oT wort.hiness may not. only serve as a founaation 
of self-esteem, it may also influence tne way adults later 
see themselves and their worldl1989, p.672,. 

I 
In other words, through early childhood experiences, the child 

t may begin to develop general, global feelings, a core sense of self. 

This core sense of self might be compared to a backpack for the life 

traveler. Usually backpacks are carried on the back, out of 
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conscious view, but tney can be taken off so tne person can review 

~he contents. with self-esteem, however, some of the contents may 

become lost in the often closed bag and may not surface for the 

traveler. The backpack being empty at birth is open and receptive. 

The backpack is then filled witn significant life impressions, a 

reservoir of strength or weakness, that may aid or ninoer the 

traveler on the growth journey, to form global self-esteem. 

Susan Harter comments tnat [W~lliam) James (1892/1963) 

acknowledged that we make evaluative jUdgments about our specific 

successes and failures, he contended tllat ove .... and above these 

jUdgments tnere is a certain average tone of self-feeling which eacn 

one of us carries about witn nim[/her), anO which is independent of 

the objective reasons we may have for satisfaction o!" discontent" 

\1985, p.oL!. 

fhe Oevelopment of tllis core sense of sel f, or global 

self-esteem, is an inoividualized process. It may be possible that 

tne various life experiences form a definable core sense of self 

witnin the child somewhere between the age of five and nine. Briggs 

states, "By five, each Cl1ild has usually collected enough reflections 

about himself[inerself] to form his[iher) first overall estimate of 

his[/herJ worth. He[/SI1e) may not feel good about himself[/herself) 

at all times, but if oy and large, he[/she] feels basically lovable 

and worthwl.ile, he[/sl1ej can be glad l,e[/she] is l.imself[/herself)" 

(1985, p.19). Studies by Rosenberg (1979) and Harter (1982b; 1983) 

suggest a later age more appropriate for clinical study, • one 

can reliably access general self-worth. in children over the age 

of e~gnt years··,~larter, 1985, p.67). 
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Tne difference oetween tne two statements may stem from 

I different perspectives. The comment by Briggs stems from an emphasis 

I.  on the feeling state of an individual. The Rosenberg/Harter studies
 

may have looked at the feeling state, uut would also consider the 

I person 5 thinKing and behavioral influences in an assessment. 

Hlthough age 1S useo as a way to identify a general time reference 

I for the development of a core sense of self, the highly 

indiv1dualized process of growtll should not ideally be limited toI chronological age. ~~'\ 

I 50, with a backpack of life experiences relating to perceptions 

about ones self, the traveler usually has enough inner convictions 

I and impressions about the self to consciously and/or unconsciously 
~l.-'r"l'1 

decide which road to Journey down when (faced .at) the crossroads oft life. 

I Since ttle traveler s backpack of experiences have 

force and can be an important resource, let's explore 

t of self-esteem. 

I 
I 
I 
I 
I 

such a vital 

this backpack 
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~lucn diversity arises when exploring the subjective nature of 

self-esteem. What exactly is self-esteem and whe~e does it 

o~iginate? Altnough the motivational o~igins of self-esteem we~e 

alluded to earlier, let s take a close~ lOOk at self-esteem and its 

focal a~eas. By studying the origins of self-esteem fi~st, we may 

In some way bettet- under-stano its diversit.y and the difficulty in 

defining it. 

According to Wells and Harwell (197b, p.b51, the development of 

self-esteem is viewed in connection with th~ee p~ima~y a~eas of human 

mot~vat.ion: the cognitive, mental pa~t; the affective, feeling pa~t; 

the conative, behavio~al pa~t. Ha~te~ uses William James as a sou~ce 

to associate the feelings of self-esteem with the th~ee motivational 

centers. Ha~te~ comments, 

the emotions that we~e a~oused by one s self­
definition, fo~ example, p~ide and vanity, as well as 
shame and mo~tification, we~e an integral pa~t of the 
self-system. In fact, James divides the va~ious aspects 
of the self into th~ee pa~ts: III the constituents of the 
self namely the domains of self evaluation [evaluation 
infe~~ing a cognitive p~ocessj, fo~ example, the mate~ial 

me, the social me, the spi~itual me; (21 the feelings and 
emotions they a~ouse [the affective], fo~ example, specific 
fo~ms of self-app~eciation o~ self-dissatisfaction as well as 

(3) the acts that tl,ey p~ompt [tile conative] 11985, p.85). 

While a global sense of self may be in conflict with some of the 

mo~e external influences on self-esteem, both do exist. Ha~te~ 

writes, 
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We retain tile notion of global self-esteem wllile at the 

I  same time focus on the constituent parts of the whole,  

I 
Slnce the two are not identical. That is, Rosenberg (1979) 
argues, that we acknowledge the phenomological experiences 
of general self-worth over and above the evaluation attached 
to more discrete characteristics of the self. He claims 

I 
tl,at both exist within the individual s phenomological 
field as separate and distinguishable entities, as each can 
and should be studied in its own right 11985, p.621. 

I Although the emphasis of this paper is to investigate a global 

sense of self, in order to show a rich t""elationsllip between 

If self-esteem and childhood development, some of the more specific 

areas creating and propelling self-esteem will be addressed. 

o llo.i\} I0 0One of the more comprehensive definitions Tor de'tal. '. ana YS1S 

I belongs to Coopersmith. According to Coopersmith (19b7), the 

development of self-esteem is influenced in four major areas: \ 1 ) the 

I display of respect, acceptance, and concern shown by others; (2 ) in 

experiencing personal success and failure; (3) values and 

aspi,-ations, (4) and resiliency f,-om negative messages. 

Several examples of the influence of the family environment in 

its relation to self-esteem I,ave already been addressed earlier. 

These Examples have infer-rea an importance in the communication of 

respect., accep't.ance, and concern to tilE cllild. One of the earliest 

childnood experiences in the child may center around body sensations, 

the varlOUS communlcation surrounding the infant s physical presence.I 
1

Alexandra Harrison writes, • we can assume that the infant
 

0 

bUllos his(lherJ body image from Ilis[/her] growing awareness of
 

his[/her] body and from the ways the parents reflect back to
 

I him[lher] their feelings about his[/her] body"(1983, p.92).
 

Additionally, a child may derive sense of well-being,I physiological and other, througl' caregiver verbal and non-verbal 

I 
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communication, in their ability to express in various, consistent 

I ways l-espec't, acceptance, ana concern. JOlln [~Iack writes, "Human 

I  well-oeing and the sense of having worth or value are intimately
 

connected. rhe psycnological structures that regulate self-esteem 

I may emerge out of the early positive affective expressions and states 

oT well-oeing of infancy. ."(1983, p. 25).
 

I Although respect, acceptance, and concern provide a significant
 

influence in the development of self-esteem, Coopersmith alsoI included one s encounter with success and failure, which might be 

I defined as the child s encounter with mastery. Harter credits 

William James as one of the first to significantly note the 

I relationship Oetween an individuals sense of accomplishment and 

a one s sense of self in terms of value. "He consider-ed self-esteem to 

I 
oe the ratio of one s successes to one s pretentions, and in so doing 

implied that the relationship between our competence and our 

asp1rations was a critical determinant of how we evaluate the self" 

I (1985, p. 55). 

James mentions both competence and aspirations as key influences 

in our perceptions of self. As stated earlier, Coopersmith also 

noted tile signif1cance of values and aspirations, one of the more 

abstract and intangible self-esteem descriptors. Aspirations and.' 
I 

I values may largely be mOdeled by the child s careg1vers. It is
 

I,  through the contact with significant people that a child, in this
 

I  
close assoc1ation with hiS/her powerful and controlling caregivers,
 

may admiringly adopt their values and aspirations.
 

This adoption of caregiver values and aspirations creates a
 

I conscious and/or unconscious ideal self, a system of thinking,
 

I, 
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fee11flg, ana oehav1ng ~nat this is tne way to do things, the way to 

I act ano react. This alignment with the caregivers anO adopcion of 

I  tneir value syst.em may be t.ermed "identification." Paul r"lussen
 
({ 

states, through parental identification the chilo incorporates 

I  the cultu,"e's moral standards, values, and juogments"\1979, p.82) .
 
• Yf, 1 ' 

1>1'1" . 
To clarify, identification is the standards that the caregivers deem 

I
A 

important. Add1tionally Hussen writes, ioentification may 

, f 
account for the adoption of a model's complex 1ntegrated patten of

I  /'
 

I  
behav10r, rather than the adoption of direct responses. . [and] are
 

emitted spontaneously, without specific training or direct rewards"
 

\ 1'179, p.81).
 

I Identification may create wittlin the child an idealized self.
 

I Whenever the child notices a discrepancy between his/her real 

(perceived Real) self and an ideal self, he/she may experience 

I internal dissonance. Self-esteem may consequently be enhanced or 

weakeneo by the chilo s ability to deal with negative messages as 

mentioned in Coopersmith s definition of self-esteem. Virginia Demos 

comments, " the capacity to tolerate moderately intense negative 

I 
I states is likely to lead gradually to a trusting of ones inner 

experiences, which represents a basic component of the capacity for 

positive esteem"(1983, p. 57). 

Coopersmith s four areas of self-esteem development all have anI 'oc-
interrelatedness. There does not seem to ~e a beginning or end, 

I 
I Just a continuing cl,ain, or more appropriately a circle, of triggers 

and reactions that become part of a child s global perception of 

self. The complexity and interrelatedness of tl,e different aspects 

I in Coopersmiths definition of self-esteem, when analyzed, is 

I  
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symbolic of the complex natur-e of self-esteem within the inoividual~ 

I	 the complexity of self-esteem development from feelings, growing witn  

I  cognlt~on, and manifesting in bellavior.  

Ultimately, however, self-esteem development is influenced in 

I 'two spl'lel""eS, sources au'tsioe the indi v idua 1 and sources and r-esour-ces 

from within. Self-esteem relies on this dualistic nature throughout 

I the life of an individual . John r'lack comments that sel f-esteem hasQ{ 

"	 . one element deriving from approval by [and interaction with)I	 otllers, the second growing from satisfactlon taken in independent 'yt ?tt.i-)-;'/' 

self-generated activity"\1983, p.14J. -7""",,<1\67 l~~-fi.t'ZI 
f~ow that the topic of sel f-esteem lias been eXPlore0\~~~s ey. ~-c.. 

I return to the traveler and his/her life journey. As the traveler, 

I the chi ld is aided or hindered in I,is/I,er life journey through 

I 
his/her core self, represented in the form of the backpack. Remembe,'
 

that the backpack is usually out of sight, but not always out of
 

mind, for it is a combination of feelings, thoughts and actions,
 

I eventually representing an lnner guide. The traveler, 11owever, has a
 

more visual, more interactive, conscious sense of self that tends to 

I be more dependent of external influences, changing, growing, and 

I responding to otners. Since this aspect of self-esteem is more 

viSlble and intel-active with the external environment, we may 

I consider this a separate aspect fromihi~ global self-esteem, the 

backpack. This more visible, externally influenced self might be 

J 
I like a utility belt for the traveler. The belt is filled with views
 

of self from otller people, not developing primarily from hiS/her core
 

sel f . If an item on this utility belt becomes significant, then the 

I	 traveler may toss this item into the backpack. 

I  
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The backpack and utility belt may be filled with useful, helpful 

items, allowing tile ind1vidual to enjoy the trip and lIanDle Detours 

and obstacles. On the other hanD the backpack and utility belt may 

contain outdateD, useless items or tools that are not only 

inefficient, but are also an unnecessary burden and a self-defeating 

r-esource. 

HS the traveler approaclles the "r" in tile road, he/she probably 

already has had life experiences that have created an inclination 

toward the self-affirming path or the self-defeating path. The nice 

thing to know about life journeys is that the traveler can at anytime 

dec1De to take off the utility belt or discard items from the belt 

that no longer serve him/her. Although usually one does not 

disregard ,his/her entil-e sense of self, it is possible, or he/slie 

may review the contents and clean house accordingly. 

Hdditionally, it may also be possible through human spirit 

alone, even While working with inefficient tools, to blaze a trail 

off the established path in the destination to the alternate route. 

The traveler may also be fortunate to meet experienced fellow 

travelers or a trail guide, who may assist the individual in 

lightening his/her load and/or finding alternate routes that the 

1nexper1enceD traveler migllt Ilave over looked. 
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Transactional Analysis

I  
I  HS descr1beo in earlier sections, tile influences of caregivers 

II seemed to playa significant part in the development of self-esteem 

in the ch1lo. Tile eat-I.,. "family" sltuation does. indeed, pr-ovide a 

I dynamic environment, full af verbal and non-verbal, conscious and 

I  unconSC10US messages. Iransaccional Analysis will be a tool used,
 

here, cO understand more fully the influence of caregivers on the 

I 
(1"-~\e(.(1 

growlng Clll1d, and in same instances, /pr9_~..i..cte insightC.u0 \"d,en 

spec1fically looking at child development. In Games People Play, 

I rransactional Analysis is considered the "pSyCll0logy of numan 

relationships"(Berne, 190>4, backcover). By understanding the

I Psycl1olog1cal orientation of tile people involved in social 

I interactions, and in particular, more significant interpersonal 

settings, we can begin cO unoe,-stand I,ow their psychological staces 

I influence communication. The interactions between each of the 

pal-ticipants, and the ,-oles eaell person plays create what Er-ic Berne, 

I 
I originator of Transactional Analysis, termed "games.1t According to 

Games People Play, games a,-e ". . an ongoing series of 

complementary ulterior [social) transactions progressing cO a 

I well-def1ned, predictable outcome"\1904, p.48). In this book Berne 

suggests that games ofcen are ". repetitious, superficially 

I 
I plausible, with a concealed motivation. • II ( 1964, p. 48) . 

The fundamental element of any social transaction according to 

t,-ansactional analysis, is termed a "stroke." In Games People Play, 

I " Stroking may be used as a general term for intimate physical 

I  



I
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I 

cont.act; il~ practice i L may t.ake va~-ious forms. .[ana may] aenote 

any aCL implying recognition of another s presence"(Berne, 1904, 

Stroking may therefore be considered an import.ant. act in the 

development of self-esteem in tne child. Remember Coopersmith'S 

definit10n of self-esteem includea "displai of respect, acceptance, 

and concet-n." Stroking is the vehicle in which to convey, or not 

I' convey respect.~ accept.ance, ana concern. These tl1ree cl1aract.eristics 

I
I
I 
I
I  

may combine to form what may be generally considered "love." Corsini 

and Weddings write, 

Througl, the early interactions with parents and others, 
a pattern of stroking develops, which may be either 
supportive or attacking. From this stroking pattern, tne 
child at some point early in life makes a basic existential 
aec1sion abouL himself[/herself], essentially that her/she] 
is either O.k. as a person or not 0.k.l1989, p.4081. 

rhis also aescribes the "y" Or cross,-oad for the traveler, who must 

at that point make a conscious/unconscious decision.,
 
I
I
I  
I'  
I
I
I  

Strokes may be demonstrated in segments of social 
·11trc (..fl~'1 of .f vle,Wt~ ~ w;tt\,n'''1 

with,games ~n a larger sphere of social influence. This 
II /J 

larger sphel-e 15 known as a In Beyond Games And Scripts, 

Berne describes scripts as an attempt to repeat in derivationII. 

torm not a transference react.ion or a t.ransference situation, but a 

transference drama . . which are intuitive artistic derivations of 

Lhese pr1mal aramas of Childllood"l1976, p.51i. 

therefore, are credited with providing through the "family" unit a 

paL tern that is LI'en carried with the child till-ougl' childhood, to be 

enacted in adulthood. 

Ea,-l ie," when aetai 1 ing Coopersmi th s def ini tion of sel f-esteem 
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I  
I  

in tne category of aspiration and values, identification was 

I men1:ioned to I)elp expliun "elp explain I10w aoop1:10n of certain 

standards occurred. The same process could be similar for scriptI 
I 

aaoption far ttle ctlila. I"ussen sa1d tha1: identifica1:ion " . may 

accoun1: for the adoption of a mooel s complex integrated pat1:ern of 

Cn._ "1_' ."CaN! ".;,rl1!.R -~ ;~ e;J:~q' • .'
behav10r" \ 1979, p. 82) . >fU I""" "0 

I 7 . 

(Sillce there is a suppot-ted 1:endenc';) tllat the child may be 

scripted by the caregivers, much would be learneu by unDerstanding

I 1:I1e 1nf luence of tl1ese psychological states of tl1e caregivers. 

II Beyond Games And Scripts notes tnree general psychological states 

oefined as "ego states" \1970, p.38). These ego states are known as 

I the Parent ego state, the Adult ego state, and the Child ego state. 

I P F\RENf ADl.I.LI 

I 
I 
I 
I 

Ken Et-nst desct-ibes tl-,e development of these ego states during 

I childhood. He commen1:S about the Child ego state, "The chile part of 

us has two facets. When no limitations and rules are imposed, the 

I 
I Child Lego state] is free, natural and spontaneous. This Free Child 

pa,-t of us likes to explore its worle, taste trlings, watch things, 

handle everything. . (1976,p.32).
 

I Ernst continues, " Then tile inevitable 11mitations of the
 

I  
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OIL- , 

wo~ld, and the rules, regulations~ standards, morales, ethics, 

I customs, and whims of tIle giants [cal-egivers ana ot'1el- powerful 

I  people] close in. the youngster has a choice. .[to eitner]
 

I 
aoapt to tile power or rebel against it. ."'l197b, p.33). 

To summarize, the Child ego state may divide into categories of 

little or no dissonance--the Free Child, and ti,at of dealing with 

I d1ssonance--the Adapted Child and the Rebellious Child. 

I 
I 
I 
I 
I 

It is interesting to note that Berne in Games People Play considered 

I tne [Free] Child ". . the most valuable part of the personality" 

ana that • l.t can contl-ibute. . charm, pleasure and 

I' 
JI. 

I 
creativity" to one s life( 19b4, p. 25-26). 

Ernst goes on to desc,-ibe tile psychological state involving 

parental influence. This ega state seems to be farmed through, once 

I aga.ln, identification with the caregivEI-S. "The Parent ego statE 

[also] has two facets. Tnere is a nurturing part. This contains all 

I the car1ng, laving, feeding, protecting, and warm handling that a 

I 
~ 

young person experiences ... (1976, p.34). 

He continues, " 
I  
I  
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I 
ihe other facet of this ego state is the PreJuaiced Parent 
[or Critical Parent] It is interested in rules, 
j-egulatl.ons, standal'-as, etl"lics ana mOI-als . [ana] uses 
such words as ought, must, should, better, supposed to, right, 

I w~ong, gooa, bad, always, never. Tne Prejudiced Parent is 
more interested in rules than peoplet1976, p.35J. 

I 
I 
I 
I 
I 

Berne, in Games People Play, indicates tllat tile Parent ego stateI enables the individual to act effectively as the parent of 

I actual ch1ldren, thus promoting the survival of the j,uman race. 

[and] it makes many responses automatic, which conserves a great deal

I of t1me ana energy"\1904, p.2l). 

F1nally, the Adult ego state does not have the emotional tones

I that the Child and Parent ego state share. The Adult performs 

I assessments, 1n logical fashion, very similar to the functions of a 

computer. Games People Play states, "The Adult is necessary for 

I sur-viva!. It processes aata and computes the possibilities which are 

essential for dealing effectively with the outside world to 

I regulate the act1vities of the Parent and the Child, and to mediate 

I objectively between them"(Berne, 1964, p.2l). 

Thr·ough these va,- ious ego sta tes, each person has a unique 

I psychological profile, depending upon tne aegrees of inclination the 

I  
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~lldivl0ual has 111 eacil of these ego scates, a psychological 

I  
I  
I  c~ 
I I 

I  
I  

Problems in personal/interpersonal settings may arise when an 

I imbalance in any of these ego states occur~ For example, che Parenc 
1\ 

ego s~ate lS dlVlded in~o two categories, the Nur~uring and 

I 
I Prejudiced Parent. Earlier in our review of self-esteem, aspects of 

che Nurturing Parent were very important. The Nurturing Parent helps 

convey thoughts and feelings of love through action and helps convey 

I a sense of worth about tile child, positive stroking. HI tllough, too 

much love and attention '1 can also be used manipulacively. I 

I 
I could help my youngsters when they are young to the degl-ee that 

they remain dependent" (Ernst, 1970, p.94). Dependency may often lead 

to feelillgs of inadequacy or a decreased sense of mastery and 

I accomplishment.
 

The Prejudiced Parent can be a negative force, througil
 

I  
I over-restriction and regulation. Through criticism the chilo may
 

never have the ab11ity to develop his/her creative, expressive Child
 

.. tt. i?ego state. But some sense of struccure and l 1ml a 10ns a~ needed to 

I prov1de an arena for safety, necessary for a child to grow. Out of 

I  
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I  

the balancing or imbalancing of these ego states, caregivers 

I influence tt'tE gl-owth of no\: only tile Pat-ent ego st.ate in the chilO, 

but also tne Adapted and Rebellious Child ego state.I 
I 

H stUdy conducted by Diana 8aumrind of the Institute of Human 

Development of the Un~versity of California at Berkley showed tnat 

paren't.s of childl-en who WEI-e detel-minea t.o be ;;the most maturE, 

I competent, ,and self-reliant. were rated high in all four 

parent-cll~ld dimens~ons; that. ~S, these parents were controlling and

I demanding, but at the same time they were warm, rational, 

I communicative, and receptivE to their Cllildl-enJs 

communications" (11ussen, 1979, p.77). 

I L~kewise, the Adult plays an important role in the caregiver 

psychological state. The Adult helps monitor the more emotional 

I states, Doser-ves reality, helps the individual make sound dEcisions. 

I  But too much of an Adult ego state may be harmful. These people may
 

have a barr~er blocking them from feelings, their own and others. An 

II example of an overly influenced Adult ego state, if personified, 

I 
woule be Mr. Spock, from the Star frek television series land even he 

- lm4 •• ~ ..~ 'o.~ ,1 wu~ 

I 
had a struggle with his emotions from time to time! ) . Cu.ltu.V?<.l ~ b"'(~,'r'1 ' 

fhe best results in Child-rearing seem to stem from a balance of 

ego stat~that are receptive to the developmental stages of the 

I child. Aspects of the Free Child are needed for fun and growth, the 

Adapted Child is needed for effective integration in the world, while 

I 
I the Rebellious Child I,elps the individual on nis/her journey to 

independence by say ing, "I'm not going to depend on others, but wi 11 

do thi s m ',y way!" fhe Adult ego state helps us see reality, not 

I colored by emotions, helping the individual achieve/maintain a sense 

I 
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I  
I  
I  
I  
I  
I  

of maste~y and accompl~Shment. TI"le Nurturing Parent is neeaea to 

affirm love to the child, while the Prejudlced Parent provides a safe 

growing area ana Ilmitations to 11elp tile Clllld aChieve accomplisnable 

tasks and goals. 

Orl the lnoividual 5 Journey of independence, the early life 

script might be considered a road map with the course outline. The 

map may De hidden w~tll~n the depths of the traveler s unconscious 

and/or deep within his/her backpack. 
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I  
I  

An Analysis of Child Development and Self-Esteem Through the Ego
 

I States of Transactional Analysis
 

I  
t n4rocW.ce~ 

I~ow that we I,ave @enerall y investigate~ the topic of self-esteemI 
and transactional analysis, we can now use the ego states of 

I Transactional Hnalysis as a way to understand the development of 

self-esteem in childhood, from infancy to adolescence and its

I 
~nfluences beyond. 

I  I=or simplicity and convenience, chronological oevelopmental  

stages will be used. It is noted that this approach may not be the 

1'l65)I most ~naiviaually accurate. GlicK and Zigle / reflect? on the problem
A 

of chronological age categories in cognitive analysis. "Although

I chronolog~cal age ~s the most frequently used inaicator of 

11 development, there is little question that chronological age is not 

tilE most sens~tive reflectol- of tliOSE changes in cognitiVE 

struct.uring that are presumea to be defining characteristics of theI If,,*~ ',/I At~ ~lR'1 a1 11(,"1 
development sequence" \1903, p.9J. It would seem, tnerefare, that to 

I get an accurate appraisal of the development of self-esteem in 

I cllilahood WE WOUld need to fino a way to measure not only tilE 

cognitive maturity, but affective and conative, also. This woula 

I j-equlre il'\oepenoent test~ng. For purposes OT this paper, however, we 

I 

shall continue with child development in terms of chronological age, 

I w~ th the awa'-eness that this approacl1 has its deficiencies. ~ ~~ 
The aevelopment process usually follows Werner s Ortnogenetic 

principle (1957) that "whereve,- aevelopment occurs it proceeds from a
 

I state of relative globality and lack of differentiation to a state of
 

I  
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I  

~ncreaslng olfierentldtlon, art1culatlon, and tlieral-cnic 

I integration" \Glick & Zigler, 1985, p.30). Werner s Orthogenetic 

I  prlnClple supports the development of self-esteem in childhood,  

growing out of totai dependency and in an affective orientation 

I  infancy ~ lnaepenoence and~ complex concept of self-esteem as  

adolescent.~ 

I Nancy Cott.on lists five sepa,-ate st.ages of development.: (1) 

Phase I-Infancy; (2) Phase II-Toddler; (3) Phase III-PreSChool; (4)I Phase IV-Lat.ency ana (5) Phase V-Adolescence \1983, p.123-140). As 

II we briefly address each stage, we shall look at some of the issues of 

self-esteem development in relat.ion to the influence of the 

I careg~vers and/or significant others limited to the "family" unit. 

Although the role of outside ~nfluences, ot.11e,- than this "family"

I unit becomes increas~ngly more significant as development occurs, the 

I 
aM 

role of careg~ver¢ st~ll playfimportant partf, even in the distancing 
~ 

stage of adolescence. 

I 
I 
I 
I 
I 
I 
I 
I 
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Phase I: Infancy 

I 
I  of ?c It'-e.qke(lll)  

In ~eviewing the developmental stage~in childhood, infancy is a 

I Ilatural rieglnl'lrlg pOlnt. ihe bauy, born into a dependent state, is 
I 

recepeive to exte~nal influences, especially to the ca~egive~s. 

I  
I  
I Some expe,"iments with infants suggest that tl1e deg,"ee of 

warm responsiveness we provide forms the foundations for 
future pasltive view of self. ft-,is responsiveness is made 

I up of the kind of ateention, smiles, close cuddling, songs, 
and calk we give lnfanes Ihese ~eflections get babies 
sea~ted towa~d high self-esteem. Pa~ents [ca~egive~sJ who 
neve~ play with ehei~ infanes o~ wl,o care for them [in a cold,

I unresponsive, efficient manner] fail to give them early 
lmpresslons of ehei~ impo~eance\1970, p.12). 

I 
I The infant is especially ~ecepeive du~ing this time Oecause he/she is 

motivationally originated in ehe affective state. The tie with the 

infant s caregivers oecomes a t~ansfo~mation of self th~ough othe~s. 

I Communlcaelon OU'"lng tile lnfancy seage should ~ef lece the 

infant's mot~vational state, an emphasis on feelings. As mentioned 

I earlier, one of the first areas for feelings to occur comes out of 

the child s experiences with his/he~ body. Consequently, influentialI 
lnte~aceion beeween caregive~ ana infant may effectively cente~ 

a~ound tne sensation of his/he~ body such as bathing, feeding, 

toucnlrl9, aresslng, in addition to other daily activities involving 

I tactile inte~action. Ca~egive~s may be mo~e effective if they, ae 

ehlS seage ~ely more on el,e '"u'-euring Pa,-ent ego seaee ana aspeces of

I thei~ Free Child. 

I 

8~ iggs w~ ~ tes, "Every 

She continues,p.9) . 



22 

I  
I  

III the f1rst two years of life tl1ere is a need for tne limiting 

I aspect of the Prejudiced Parent in addi~ion to the Nurturing Paren~. 

Coopersm1th 119b7) ana Meyersuurg, Albon, ana ~at1n (1974) empnasizeI the affective experience. 

I 
I 

It 1S in tne first year of life, the mother [caregiver] 
conT1rms and valida~es the child·s feelings, in the second 
year, she[/heJ helps the child gain an increased capacity 
to tolerate his[/her] feelings--which leaas, in time, ~o an 
1ncreaseo sense of competence and a more adaptive use ofI affect by setting protective, loving, and consistent limi~s 

tAlbon, 1983, p. 81). 

I In the infant s graw~h journey, althougll lie/she is not literally 

I'  off to a running start, developmentally, he/she is. The backpack is
 

open wiae to receive affirmations and validations of his/her worth.
 

I 
I 
I 
I 
I 
I 
1 
I  
I  
I  
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Phase II: Toddler 

I  
I  

~fter lnfancy, true to Werner s Orthogenetic principle, tne 

II child snows definite signs of cognition awareness and more animateo 

benavl0ral displays, although the child is still very grounded in the 

I affective state. The toddler phase may show a stage of awareness, a 

oist~nction oetween he self ano others. It is an important phase inI the journey from dependence to independence. "During this stage of 

II oevelopment tne child learns to walk, explore, play, talk, put things 

in things, push, pull, throw, reach, pretend, kiss, hug, reject fooO, 

I and say no. With each accomplishment, the child looks to the 

parents [caregivers] for their emotional reaction" (Cotton, 1983,

I p.127). 

I Fo,- ca,-egivers, the toddler phase should be an extension of the 

infancy stage, with the emphasis still in the Nurturing Parent since 

II,	 the child is seeking a conscious emotional reaction from the 

caregivers. The Free Child ego state continues the warm relations

I that foster positive self-feelings in addition to the safe
 

I  limitations of the Prejudiced Parent.
 

Th~s	 pl,ase may be consioered a test for caregivers, with the 

I child testing them to determine how much the caregiver values the 

child in splte of his/her vocal/behavioral displays of independence. 

I 
I Naybe in the thundering no! of the child, there is a question of, 

"Will I still be loved and valued if I acknowledge and display my 

independence?" 

I With tile toddle,·, he/she may be consciously/unconsciously 

I  
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developing his/her ego states: the Free Child, Adapted Chilo, 

Hebel110Us CI,ild. 8y balancing these aspects, the child should make 

progress on his/her life journey, filling his/her backpack with more 

life experiences, becoming more aware of his/her own presence. 
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Phase III: Preschool 

I  
I  The tlme becween tooolel- and latency sr;ows tt-,e oevelopmenc of a 

I  more complex self structure, maybe seen in definite awareness of  

self-esteem and its regulation. " A series of imitations 

I [behaviors], identifications [cognitive and affective], and 

~rlternalizat10ns (affectivej lead cO the developmenc of aI self-concept. . and an inner world enriched by object 

I representation of emotionally significant: people"\Cotton, 1983, 

p.132). 

I Where t:he toodler st:age may be categorized by an awareness of 

self, distinct from others, this phase becomes truly a diverse 

I 
I developmental tIme for- the child. Caregiver interaction and 

regulation becomes more dynamic. "Parent mediation of the preschool 

Chlld s lnitially intense reactions to failure and rejection help

I snape more emotionally tolerable reactions" (Cott:on, 1983, p.134). 

This phase may need in caregivers che Adult ego state to see 

I 
I objectively and nelp direct the balance between the Nurturing 

Parent and Prejudiced Parent. Through a combination of love, 

respecc, acceptance and mediation through rules and regulations, tne 

I Chllo may grow with a sense of mast:ery anO self-satisfaction. 

I 
I 
I 
I 
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Phase IV: Latency 

I  
I  Tne development of the seif in the latency pnase may be 

I characterized as an increased awareness of self, tne external 

1mportance of act10n with people and their own skills. It may oe the 

I time when self-esteem gels. Earlier we mentioned that self-esteem 

I  may 1ntegrate between age five and nine.  

I 
During latency, the external util1ty belt becomes more 

important. Rosenberg (1979) supported the notion that during latency 

the focus tended to draw on outside sources. Cotton writes, liThe 

I latency-age child continues to believe tl,at tl,e ultimate truth about 

the self is to be found in some external source' "\Cotton, 1983, p.I 136 J • rile caregiver role continues to be significant, '10wever. 

I 
Parents continue to inTluence self-esteem in major ways. 

I Emotional relationships with parents [caregivers] are 
the effective context in which approval is most meaningful 
to the cllild. rhe absence of approval and praise from parents 
is often the cause of low self-esteem even in the presence of

I competencE, acceptance among peel-s, ana teacher approval" 
(Cotton, 1983, p.136). 

I rhis may be a fruitful time for caregiver/child relationships, 

distinct from tne earlier dependency relationship. There does exist 

I 
I 1n latency, tl,e identification patterns of early childhood in "gender 

identity," but tnis identity does not have the total emerging quality 

11ke early childhood 1dentification"\Cotton, 1983, p.137). 

I For caregivers, the ability to have elements of tne Nurturing 

Parent balanced with the Prejudiced Parent and Adult ego state mayI create a supporting, affirming environment, yet provide 

I 
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I 
I 

acknowledgment of tIle growing oevelopmentally older ChIld, provioing 

I a smoother transition into the final childnood developmental stage, 

I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
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I'hase \I: Adolescence 

I  
I  
I 

HS ene f~nal stage of childnood development, adolescence 

PI-OVloes a chailenglng time for tne lndividual. In latency, the 

child focused on eXee~nal objects, skills, and ~elationships. 

I HOolescence lS a polar stage, focusing on tilE internal process. 

Adolescence may be best symbolized as the alchemical p~ocess of theI person. It ~s wlle~e self-esteem sol~d~fies within the indiv~dual 

I  tnrough internalization. It is a pu~ify~ng o~ dese~uction by fi~e,
 

flre of ttle ematl0ns. rh~s is ve~ified ~n ehe w~~ting of Rosenbe~g, 

I "Hdolescence is p~obably the stage of life when unce~tainty about the 

self-concepe ~s at ies peak ,out OUe of th~s total ~eevaluation 

I 
I of self, Loue of th~sJ st~uggle f~om eXee~nal to inte~nal
 

p,-ocesslesJ, a new self is fo~ged"(1985, p.223). Rosenbe~g
 

contl.nues, between the ages of 13-23, the~e is a ~egula~ and 

I cons~seent ~mp~ovement ~n gloual self-eseeem 11985, p.213). 

Adolescence, a metamo~phic stage, a change in body and 

I 
I which affects the concept of self. 

Careg~ve~s should lean on thei~ Adult ego state at this point in 

Development, in o~de~ to allow this ~ndependence p~ocess to complete. 

I Ihe ca~eg~ver needs to be subtly suppo~t~ve, with lessening aspects 

of the f'~ejudiced Pa~ent, whicl1 would be 11armful in this 

I 
I self-consc~ous stage. IIParents whose own self-esteem, or sense of 

pe~sonal competence, depends heav~ly on ehe p~esence of the ch~ld in 

,the home, may ~es~st and even attack thei~ child~en ve~bally o~ 

I phys~cally as tile cll~ld t~~es to establisll g,-eate~ emotional 

I  
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V
 
distancelMack, 1985, p. 10). Small Doses of tMe Nurturing Parent, 

~ 

balanceD witn the Adult ego state may I,elp tMe maturing child to rely 

on careg1ver support while pursuing Mis/Mer last phase to 

independence. 
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Conc:iusion 

I  
I  

F~om tne dependency of bi~th, tn~ougn a g~owing independence and 

I awareness w~th1n safe boundaries, into a matura~ion of indepenoence 

through reconciliation of the outer and inner aspects of self, the 

I 1noivioual continues his/her life Journey. 

I The traveler 5 Journey 1S never complete, there are always 

OPPol"tunit1es ~ fo~ g~owth, new lessons and pe~spectives. Life s 

I  ~oad may p~ovide many ocstacles and pitfalls. These may be tu~ned
 

~nto opportun1ties to understand oneself oetter, to give us travelers 

I the cnance to app~aise ou~ situation th~ough tne Adult ego state. 

Ove~com1ng the limitat10ns of inhe~ited ~oad maps may seem a 

I 
I difficult taSk, it is what one pe~ceives life to be. But life has a 

way of always be1ng in motion. We can eithe~ g~ow and change with it 

o~ let life pass us cy. The only solid ~oad sign that can change ou~ 

I 11fe path 1S tile one that ~eads, ""now rhyself." 

I  
I  

F~om 

I 
I 
I 
I 
I 

Happy T~ails! 

a Fellow T~avele~ 
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